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ABSTRACT

The research aimed to analyze the intercultural communication competence based on international students’
experience in Indonesia and discussed how, in the globalization era, education had reached a new stage where
the process of knowledge exchange had crossed national borders. However, educational institutions were not
fully prepared to accommodate these modern needs. Although the study of intercultural communication was not
new, concern for new cultural diversity had only received great attention lately, wherein the end, the Intercultural
Communication Competence (ICC) in educational fields was still very low and must continue to be explored. The
research applied a case and phenomenological study method with a descriptive qualitative approach. The data
were gathered through semi-structured interviews and study literature. By analyzing the interactive multicultural
building model, supported by the concept of intercultural communication and internationalization of higher
education, the research results show that there are still inequalities and differences of opinion as well as an
assessment of a three-perspective model that is used as the research focus. It consists of the affective process
(intercultural sensitivity), cognitive process (intercultural awareness), and behavioral process (intercultural
adroitness). Besides, there are various challenges that must be faced.
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INTRODUCTION

Globalization continues to bring various
changes, advancements, and challenges at the same
time. Over time, the distance separating various
countries increasingly disappeared, making various
cultures become closer than ever before and increasing
the interaction between individuals within it (Luthfia,
2011; Luthfia, 2014). With the existing changes,
people are required to have increasingly complex skills
and knowledge in creating appropriate and effective
interactions within diversity, whether it is in the form
of ethnicity, race, religion, culture, and others (Neal
et al., 2013; Barrett et al., 2014; Perry & Southwell,
2011). Regarding this matter, there have been many
studies conducted to deal with the existing problems.
As aresult, there is one special and important skill that
is needed in dealing with cultural differences, namely
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Intercultural Communication Competence (ICC)
(Pinto, 2018; Penbek, Sahin, & Cerit, 2012; Martin &
Nakayama, 2015).

ICC itself is defined by Penbek, Sahin, and
Cerit (2012) as the ability to change one’s knowledge,
attitudes, and behavior to be open and flexible to other
cultures. It has become an important skill that must
be possessed by an individual to survive in a global
society in this era. Huang et al. in Penbek, Sahin, and
Cerit (2012) have also explained that a person who
has the ability of intercultural competence can develop
relational competence with people from different
cultures, manage to solve complicated conflicts by
moving around alternatives that arise as a result of
cultural differences, and improve the ability to do
business with counterparts from different cultures.

Holliday (2011) has explained that the majority
of people consider language skills as the most crucial
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element in intercultural communication, but in reality,
that element alone is not enough, since they also have
to understand the ‘silent language’, such as distance,
perception, facial expressions, body language, and
others. This is where ICC plays an important role
because intercultural communication competence
today is not only discussing the ability to speak a
foreign language but also the ability to find out as
much information as possible about the other party
to create effective communication. Chen and Starosta
(1996) have said that the citizens of the twenty-first
century must learn to see through people’s eyes, hearts,
and minds from cultures other than their own. Because
of that, the development of ICC becomes one of the
main concerns in all kinds of programs and activities,
in various fields, including health, business, social, as
well as education.

In the globalization era, education has reached
a new stage where the process of knowledge exchange
has crossed national borders; one of many proofs that
could be seen is the rise of student exchange programs
conducted by various countries (Chelliah et al., 2019;
Findlay et al., 2011).

Most universities and social entities have
implemented various international programs, including
student exchanges. They are sending and receiving
students from various countries to create short-term
international experiences, where they could develop
skills that will hopefully be able to guide them in
today’s global business world (Penbek, Sahin, & Cerit,
2012). The global population of students studying in
other countries doubled to 5 million in 2014 from 2,1
million in 2000, with a growth rate of 10 percent (the
University of Oxford in Chelliah et al., 2019).

Indonesian universities themselves are currently
also getting a lot of attention from international
students. Based on Patdono Suwignjo, General
Director of Institutional, Science, and Technology (in
Astuti, 2017) statement, throughout 2016, there are
6.967 learning permits have been issued, in which
the study permit is one of the main requirements for
international students in Indonesia. The number of
applications for study permits for international students
here is experience increasing, to 150-500 applications
every week. The Ministry of Research and Technology
and Technology and Higher Education (in Arowana,
2016) targets the number of international students in
Indonesia to reaching 20.000 in 2019.

The choice of a country by many international
students can indeed be one of many proofs that the
country excels in international competition. The
presence of international students in a country
becomes an essential element in higher education
internationalization, which could help in creating
diversity, facilitate cross-cultural understanding, create
tolerance, increase research capacity, and help further
development (Guo & Chase, 2011; Maringe & Foskett,
2012). Because of this, various countries compete to
bring in foreign students to study in their countries.
Indonesia’s opportunity to bring in foreign students is
also no less great than other countries (Abidin, 2017).
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However, if there is nothing specifically designed, it
will be challenging to obtain the expected target.

One of the most critical factors that are often
being overlooked, including in Indonesia as a
developed country while dealing with foreign students,
is intercultural communication competence. The
reason ICC plays an important role in the education
fields, especially in student exchange programs,
is because foreign students need to adapt to a new
sociocultural system which is certainly different from
their home country (Yu & Wright, 2016; Wright &
Schartner, 2013; Gu, Schweisfurth, & Day, 2010). As
stated by Kim in Cai and Teng (2014), communication
plays an important role during this adaptation process.
Adaptation occurs through the communication
interface between the stranger and the host milieu,
just as the natives acquire their capacity to function
in the society through communicative interactions
throughout their lives. However, instead of that,
educational institutions are not fully prepared to
accommodate these modern needs. Although the study
of intercultural communication is not new, concern for
new cultural diversity has received significant attention
lately, wherein the end of the ICC in educational fields
is still very low and must continue to be explored and
encouraged (Smakova & Paulsrud, 2020; Fitriyah,
Munir, & Retnaningdyah, 2019; Irwandi, 2017).

This topic becomes increasingly important
because student exchange programs should contribute
more than just economic benefits (Gareis, 2012). As a
host country, Indonesia must be able to provide a variety
of experiences and values to foreign students. With its
own global experience, Indonesia will get benefit from
positive images and responses that are created based
on foreign student’s experience. In the end, they could
play a crucial role in fostering productive relations
with the host country, providing recommendations
to their partners, and even the potential of becoming
a connecting bridge between Indonesia and its home
country in the future. ICC could become an advantage
in organizing student exchange programs; meanwhile,
these factors are often overlooked.

The important role of communication and
interaction in the world of education, especially in
creating good experiences for foreign students, has
been discussed by various studies, which based on
previous research, state of the art, Rohrlich and Martin
in 1991; Searle and Ward in 1990 (in Gareis, 2012).
Those are found that the main satisfaction factor of
exchange students living in a country is the contact
and relations with host citizens. Foreign students
expect this interaction to have better language skills,
improved academic performance, lower stress levels,
and greater life satisfaction. Dziegielewska in 1988;
Furnham and Alibhai in 1985 (in Jon, 2013) have also
said that meaningful relationships with host citizens
help the adaptation process and play an important role
inenhancing the international image. Besides, Bargerin
2004; Geelhoed, Abe, and Talbot in 2003; Nesdale and
Todd in 2000; Parsons in 2010; Williams and Johnson
in 2011 (in Jon, 2013) have explained in their research
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involving international and domestic students in the
US and Australian higher education that the positive
effects of their interactions on domestic students have
a positive effect on educational, social, and cultural
experiences. Unfortunately, this potential is often
not being realized, and one of the most prominent
complaints from students studying abroad is the lack of
contact with host citizens. It is not uncommon for one
third or more international students to report having no
host friends at all (Gareis, 2012). Various studies have
also found that domestic students can feel challenged
and reluctant to interact with international students
because of cultural differences, language barriers,
biases, and pressures for academic performance (Jon,
2013). From this, it could be seen that the lack of
intercultural communication competence has become
the main cause.

To create good relations and develop ICC,
researchers have found that university involvement
is vital. Universities need to understand how to build
an ICC and create comfort for foreign students. They
need to provide not only knowledge but also personal
experience and communication skills that are fun
and productive for their participants. Making student
exchange programs an activity that, despite its short
duration, becomes a tool for creating positive change
that can be remembered for a lifetime.

There have been many previous studies
discussing the factors that influence country selection
as an educational destination. However, research
related to ICC awareness and its implementation is
still very minimal, especially in developed countries.
Based on these explanations, the researchers
are interested to see further about Intercultural
Communication Competence based on the experience
of foreign students in Indonesia. The research aims
to provide information related to ICC based on the
foreign student’s experience, the challenges faced,
and how to overcome it. This is done as an effort to
further evaluate the ICC in the context of education
which is expected to contribute to the improvement of
the competence among students by seeing the urgency
and importance of the ICC’s role in various sectors.

The research is supported by several theories
and concepts. The first theory used is intercultural
communication. According to Neuliep (2018),
intercultural communication occurs wherever a
minimum of two persons from different cultures
or microcultures come together and exchange
verbal and nonverbal symbols. It occurs within and
between various interconnected contexts, including
cultural, microcultural, environment, perceptual, and
sociorelational contexts (Neuliep, 2018).

It is a communication activity between people
with different beliefs, values, and norms, where all of
the messages originate from a unique or specific cultural
context (Devito in Nurhadi, Hendrawan, & Ayutria,
2019). According to Effendy (2017), intercultural
communication occurs in two forms, namely personal
communication (communication that happens between
two people) or group communication (communication

that occurs between a person and a group or groups
of people). Tuleja (2016) has also added by defining
intercultural communication as the communication
exchange between people who are different culturally.
It examines how the specific cultural differences affect
the interactions of the people engaged. While related
to the intercultural communication function, Liliweri
(2014) has explained several functions, including
personal functions (stating social identity, expressing
social integration, increasing knowledge) and social
functions (supervision, bridging, value socialization,
entertaining).

The next theory used in the research is
intercultural communication competence. The study of
ICC or intercultural communication is originated from
political scientists and anthropologists work in the
1940-1950s (Chen & Starosta, 1996). It is stated that
only through competent intercultural communication
can persons from different cultures communicate
effectively and appropriately in the upcoming
global society. Liu, Volcic, and Gallois (2014) have
explained that intercultural communication occurs
for every message that is produced by a member of
one culture for consumption by members of another
culture. Intercultural communication faces various
problems and challenges because each member of
culture certainly has a different way of communicating
and thinking. As such, the ICC becomes a direction to
analyze communicator’s interpretations, motivations,
and skills in intercultural communication.

After examining various approaches regarding
ICC, an interactive-multicultural building model is
found (Chen & Starosta, 1996). This model is used
to explain the processes that exist from three different
perspectives that are equally important, inseparable,
and form a picture of intercultural communication
competence. This model aims to increase the ability to
understand, appreciate, tolerate, and integrate cultural
differences so that they are ready to become members
of the world community (Chen & Starosta, 1996).

It presents a transformational process of
symmetrical interdependence, which is explained
through three perspectives (Chen & Starosta, 1996;
Chen & Starosta, 2000; Chen, 2010). The first
perspective is the affective process (intercultural
sensitivity). This perspective focuses on personal
emotions or changes in feelings caused by certain
situations, people, and environments. The four basic
attributes that build this perspective are self-concept
(the way a person sees himself), open-mindedness
(the desire of individuals to express themselves
openly and accept other people’s explanations),
non-judgmental attitudes (not having prejudice that
can prevent someone from hearing other people
during intercultural communication), and social
relaxation (the ability to express anxiety or fear in
intercultural communication). The second perspective
is the cognitive process (intercultural awareness). This
perspective emphasizes how people’s way of thinking
about an environment change by understanding
the different characteristics of one’s own culture. In
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this process, individuals are required to have self-
awareness (the ability of individuals to monitor and
make themselves aware) and cultural awareness
(understanding of one’s own culture and others that
affect the way people think and behave). The last
perspective is the behavioral process (intercultural
adroitness). This perspective emphasizes how
individuals act effectively in intercultural interactions.
This perspective is closely related to communication
skills, both verbally and non-verbally, to provide
effective interaction. The attributes that build this
perspective are message skills (the ability to use the
language of a culture outside of its own culture),
appropriate self-disclosure (willingness to disclose
information openly and precisely during intercultural
interactions), behavioral flexibility (ability to choose
appropriate behavior in different contexts and
situations), interaction management (the ability to
talk alternately in a conversation, start, and end a
conversation properly), and social skills (empathy, the
ability to feel the same emotions as others and identity
maintenance, maintaining the identity of the other
person in interaction).

The last concept used in the research is
the internationalization of higher education.
Internationalization of higher education includes
various strategies or activities designed to incorporate
international education into the existing curriculum
(Maringe & Foskett,2012) by focusing onimproving the
quality of education, recruiting international students,
and developing partnerships. The internationalization
of higher education itself is defined by Ellingboe (as
cited by Gopal, 2011) as complex processes used
to integrate international perspectives into higher
education institutions by involving stakeholders as a
response and adaptation to an increasingly diverse,
global, and changing external environment. Zolfaghari
and Sabran in Gopal (2011) have also described the
internationalization of higher education as integration
and infusion of an international dimension as a central
part of a university’s programs. Similar to that, Knight
in Bedenlier and Zawacki-Richter (2015) has described
it as the process of integrating an international
dimension into the teaching/learning, research, and
service functions of a university or college.

METHODS

The research applies use a case study and
phenomenological study method with a descriptive
qualitative approach to answer the problem
formulation. This approach is considered to be able
to provide an overview of concepts and designs to
provide in-depth information about research topics
(Rossman & Ralis, 2017). Use so that the existing
issues can be understood in more detail and utilized
for evaluation purposes. Carried out with a case study,
according to Yin (in Farquhar, 2012), it is defined as
an empirical inquiry that investigates a contemporary
phenomenon in depth and within its real-life context,
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especially when the boundaries between phenomenon
and context are not clearly evident. It focuses on a
particular unit which makes the analysis and results
of the research more specific or in-depth (Creswell,
2014). Also, supported by the phenomenological
study method, which is used to carefully examine
the meaning of an individual’s life experience and
describe the fundamental essence of a phenomenon
by engaging a small number of participants to make
patterns and connections (Dimandja, 2017).

The research began in September 2019 until
September 2020. The intercultural communication
competence theory approach focuses on the interactive
multicultural building model, which consists of
three perspectives, namely the affective process, the
cognitive process, and the behavioral process.

The research applies semi-structured interviews
and study literature as data collection techniques.
Interviews are conducted with a total of 17 interviews,
which include ten international students (among them
are Dutch, Germany, Lithuanian, Zimbabwean, and
Malaysia), five university team representatives (among
them are Indonesian, Phillippines, Rusia, Thailand,
and Malaysia), and two classmates (both Indonesian),
which are digitally recorded with permission. As for
the literature study, the research gets data from various
existing sources to strengthen and complement the
information obtained from the interviews.

The validity of data interpretation is done
through source triangulation by comparing data
obtained through several sources. For data analysis
techniques, the research uses Miles and Huberman’s
(in Afrizal, 2014) models divided into three stages,
namely data codification, data presentation, and
conclusions drawing.

RESULTS AND DISCUSSIONS

When humans face greater cultural diversity,
intercultural communication competence becomes
increasingly important. Only with this competence,
people from diverse cultures able to fully understand
each other. As an effort to find out this competency,
research is conducted to see further about Intercultural
Communication Competence (ICC) based on the
experience of foreign students in Indonesia, the
challenges they are faced, and how to overcome them.

The approaches to the study of intercultural
communication competence discussed then lead to a
three-perspective model that is used as the research
focus. Figure 1 shows further discussion regarding the
three models.

The first perspective is the affective process
(intercultural sensitivity). This perspective focuses on
personal emotions or changes in feelings caused by
certain situations, people, and environments (Chen &
Starosta, 1996; Chen & Starosta, 2000; Chen, 2010).
Related to this, international students in Indonesia
describe their ability to control their emotions and
feelings caused by certain situations, people, and
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environments based on their experiences in doing
student exchanges programs in Indonesia. Eight out
of ten students interviewed claim to have this ability,
where they explain that personal emotions or changes
in feelings certainly happen all the time. However,
when they encounter a variety of cultural differences
when staying in another country, this feeling comes
more often because few things are quite disturbing or
different from their native culture. One student who
is a Germany from Rhine Waal University (personal
communication, February 5, 2020) discusses how she
got uncomfortable when people in Jakarta often filmed
her without permission. Something similar is also
faced by a Lithuanian student from Hanze University
of Applied Sciences, Groningen, The Netherland. She
states that many Indonesians do not respect private
space and do not even understand what private space
is; people are always asking/shouting to take photos
in every part of Jakarta (personal communication,
January 22, 2020).

While in an academic context, a student from
Universiti  Teknologi MARA (UiTM) (personal
communication, February 3, 2020) and Hanze
University (personal communication, January 22,
2020) explain that their emotions and feelings
changes often because they need to face new people,
environments, and atmosphere in class. They think
that classes in Indonesia are loud, where people
are shouting or singing during the classes, and it is
completely normal for the local students. Therefore,
they find it unprofessional and disrespectful towards
the lecturers and other students.

However, despite all of the changes and
inconveniences they face, most of the student exchange
participants that are interviewed acknowledge
that they can still manage and handle the changes
professionally. They show this by not getting angry or
frustrated, but instead being friendly asked Indonesian
to stop or explain that their culture is different. They
also prove this ability by describing how they are able
to maintain their facial expressions by not showing

dislike when facing differences and difficulties.

Besides, two other students explain that they
think they have the ability to control their emotions,
but in reality, they have had many opportunities that
prove they cannot do it. They realize the fact that
understanding a culture indeed takes much patience,
and coming from a country with a different kind of
culture makes it hard to avoid the consideration of
emotions in everyday life. German student from The
Hague University (personal communication, January
17, 2020) also adds that it takes him a while to realize
that Indonesian people are very sensitive and feelings
should be spared, which is a little frustrating at the
beginning of his study journey.

The next perspective is the cognitive process
(intercultural awareness). This perspective emphasizes
a change in one’s thoughts about an environment
by understanding the different characteristics of
people’s culture (Chen and Starosta, 1996). Related
to this perspective, all foreign students interviewed
claim that they have the ability to change their way
of thinking by understanding other’s diversity and
culture. Even they assume that this has become a
necessity when they studied in other countries. This
generally happens because they have had previous
experience, whether it is because they are accustomed
to living and developing in families or environments
that come from various nationalities and living abroad
experiences. The example is a statement from German
students from Rhine Waal University.

“In order to communicate with another culture,
you have to understand them. Having come
from a country where diversity is so widespread,
it was always in my nature to adapt to different
cultures. My family alone is a mixture of
Indonesian, Portuguese, Mozambican, and
German; diversity is my life and always will
be.” (Personal communication, February 5,
2020)
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A Lithuanian student from Hanze University of
Applied Sciences, Groningen, Netherlands also adds
that to have this ability.

“Most of the times I try to ‘read between the
lines’ of what people are saying, try to imagine
myself in their position if I want to understand
culture and traditions of other people. Non-
verbal communication is a cultural aspect and it
is hard to lose that, so I do not mind that people
are using one or another gestures towards
myself, just because | know that someone can
be offended by my own culture’s non-verbal
communication.” (Personal communication,
January 22, 2020).

The last perspective is the behavioral process
(intercultural adroitness). This perspective emphasizes
how individuals act effectively in intercultural
interactions. This perspective is closely related to
communication skills, both verbally and non-verbally,
to provide effective interaction (Chen and Starosta,
1996). Similar to the previous perception, all foreign
students that are interviewed acknowledge that they
have the ability to communicate with people from other
cultures, either verbally or non-verbally. This generally
happens because even though there are many situations
in Indonesia when people could not understand them
or vice versa, they still could consistently deliver their
needs. German student from The Hague University
(personal communication, January 17, 2020) explains
that when the English language does not work, they use
nonverbal communication such as hands movement or
facial expressions to explain and communicate. She
also adds by state:

“Coming from a diverse family and country,
I speak a total of seven languages. Over the
course of learning that many languages, I
also learnt that it is not enough to only learn
words but to learn train of thought, actions,
and gestures. Therefore, 1 find myself pretty
comfortable falling into another’s culture as
long as I understand them; however, trying
not to stereotype.” (Personal communication,
January 17, 2020)

Generally, all interviewed foreign students
admit that they already have the competence to do
intercultural communication based on the three
perspectives. However, contrary statements come from
four Indonesian classmates (Personal communication,
February 18, 2020). They explain how based on
their experience, they can see how student exchange
participants often look annoyed and give an attitude
towards a person that gets close to them. Indonesian
friends also add that some foreign students look angry
because Indonesian does not speak to the point and are
not on time.

Besides the three perspectives, the research also
discusses the challenges faced and how to overcome
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them in applying intercultural communication
competence based on the international student’s
experience in Indonesia. Based on these statements,
there are still inequalities and differences of opinion as
well as an assessment of intercultural communication
competencies, where foreign students think that
they already have good intercultural communication
skills, but on the other hand, host students have a
different opinion. The difference in the assessment
and standards then shows that training, information,
and special programs are needed to create the same
perception about ICC, as well as prepare students who
will do the exchange program, both in their home and
destination country.

The university team also explains that some
of the obstacles faced by students participating in
student exchange programs, in general, are regarding
the language used by the teachers as an obstacle to
academic factors. While barriers in social factors often
happen because of the cultural differences that most
of the time trigger misunderstandings. The team also
acknowledges that most student exchange participants
in Indonesia do not have close friends. While related
to the weaknesses and strengths that the student
exchange participants have, the team from various
countries explains that foreign students from other
Asian countries do not have problems or weaknesses
because their cultures are generally similar to the
Indonesian culture. While for students from other
countries outside Asia, cultural awareness becomes
their main weakness. Many students still do not know
much about Indonesian culture and have some biases.

Meanwhile, related to the program that is carried
out as an effort to overcome the existing problems,
student exchange that is interviewed explains that
there is no special program intended to prepare them.
This is later confirmed by the universities, both from
Indonesia and foreign university partners. However,
some general activities or efforts are carried out, which
are divided into online and conventional. As for online
activities, the university utilizes the use of various
social media to provide information regarding the
exchange programs, including Instagram, Facebook
postings, e-mail, and websites. As for offline activities,
some activities that are carried out are briefing (pre-
departure & during), a day-long orientation program
that briefs about the country, city, language, culture,
traditions, academic (info about academic activities,
online sessions), campus posters, recommendations
from their advisors, classroom visits, city tours, and
student bodies.

Itis also recognized by students, both Indonesian
and foreign, that Indonesia’s government roles and
involvement related to the development of intercultural
communication competencies are still considered
passive. The Indonesian government only participates
and directs students to know basic knowledge without
being accompanied by specific communication skills
training. With the assistance or participation of the
government as the main policyholder, universities
should be required or directed to form a special program

Humaniora, Vol. 12 No. 2 July 2021, 89-97



related to the ICC, both aimed at foreign communities
and Indonesia as its target audience. This could be part
of the government strategy to help Indonesia become
a ready and desirable education destination.

From this, it is once again proven that the ICC
has not become a priority and received sufficient
attention from various parties, such as students,
universities, and the government. Because an effort to
prepare foreign students has become a necessity, the
researchers recommend that there should be a program
like familiarization for intentional students, especially
to understand the cultures and mastering intercultural
communication competence at least in their
destination country. To maximize the strategy used
to develop ICC, assistance or support from various
parties are needed, among them are the university as
the main institution that provides services, foreign
students as the main actors that are getting involved
in intercultural communication activities, friends as
assistants and interlocutors, and government as the
facilitators who can play a vital role in determining
the regulations which in various ways could affect the
development of ICC.

Overall, besides all the problems faced, foreign
students feel quite satisfied in choosing Indonesia
as a study destination and recommend Indonesia
to other students that will do the student exchange
program in the future. However, they explain that
this recommendation only applies if the students
do not want to extend their university knowledge
but experience adventure, communication, social,
and personal skills in their lives. They recommend
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implemented:
There 1s no special
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exchange participant,
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or globally, to offer more options to their students, to
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language, and currency.

CONCLUSIONS

With the existing changes, people are required
to have increasingly complex skills and knowledge in
creating appropriate and effective interactions within
diversity. One particular and essential skill is needed in
dealing with cultural differences, namely Intercultural
Communication Competence (ICC). Therefore, the
researchers are interested in further seeing ICC based
on the experience of foreign students in Indonesia.
The research aims to provide information related to
ICC based on the foreign student’s experience, the
challenges faced, and how to overcome it.

The research has found that the majority of
students assume that they have ICC both related to the
elements in the affective, cognitive, and behavioral
processes. This is proven by their statement based
on various experiences they have encountered
while staying in Indonesia. However, there are
still inequalities and differences of opinion as well
as an assessment of intercultural communication
competencies, where contrary statements come from
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Indonesians who are the classmate. They explain how
based on their experience, they could see how student
exchange participants often look annoyed and give
an attitude towards a person that gets close to them.
Indonesian friends also add that some international
students look angry because Indonesian does not
speak to the point and are not on time.

The university team also explains that some
of the obstacles faced by students participating in
student exchange programs, in general, are regarding
the language used by the teachers as an obstacle to
academic factors. While barriers in social factors often
happen because of the cultural differences that most
of the time trigger misunderstandings. The team also
acknowledges that most student exchange participants
in Indonesia do not have close friends.

As a response to the existing problems, there
is no special program intended to prepare students
(both Indonesian and foreign) either by their home
university, Indonesia university, or government. It is
proven that the ICC has not become a priority and
received sufficient attention from various parties yet.

Because an effort to prepare foreign students
has become a necessity, there should be a program
like familiarization for intentional students, especially
to understand the cultures and master intercultural
communication competence, at least in their
destination country. To maximize the strategy used
to develop ICC, assistance or support from various
parties are needed, among them are the university as
the main institution that provides services, foreign
students as the main actors that are getting involved
in intercultural communication activities, friends as
assistants and interlocutors, and government as the
facilitators who can play a vital role in determining
the regulations which in various ways could affect the
development of ICC. All of the conclusions can be
seen in Figure 2.

These conclusions show that the ICC in
Indonesia has not become a priority and received
sufficient attention from various parties, both students,
universities, and the government. Where consideration
and challenges to this competence still need more
review to achieve the maximum results in the context
of intercultural communication. Since the research is
only limited to the experiences of foreign students in
Indonesia, more research on how the ICC works in
different countries will be recommended.
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